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Abstract	

The	 rapid	 proliferation	 of	 Generative	 Artificial	 Intelligence	 (GenAI)	 represents	 a	
paradigm	 shift	 in	 educational	 technology,	 presenting	 profound	 implications	 for	
language	pedagogy.	This	paper	provides	a	 theoretical	exploration	of	 the	dual‐faceted	
impact	of	GenAI	on	International	Chinese	Language	(ICL)	education,	with	a	specific	focus	
on	two	 integral	components:	cultural	 introduction	and	the	cultivation	of	Intercultural	
Communicative	Competence	 (ICC).	Traditionally,	 these	 areas	have	been	 fraught	with	
challenges,	including	reliance	on	static	materials,	the	risk	of	essentialism,	and	limited	
opportunities	 for	 authentic	 interaction.	 This	 paper	 posits	 that	 GenAI	 offers	
unprecedented	opportunities	to	overcome	these	limitations	by	enabling	the	creation	of	
dynamic,	 personalized	 cultural	 content,	 facilitating	 immersive	 and	 adaptive	
communicative	 simulations,	 and	 scaffolding	 the	 development	 of	 critical	 cultural	
awareness.	Through	 these	affordances,	GenAI	can	 transform	cultural	 learning	 from	a	
passive	 reception	of	 facts	 into	 an	 active,	dialogic	process	of	discovery.	However,	 the	
integration	of	this	technology	is	not	without	significant	challenges.	This	paper	critically	
examines	the	inherent	risks,	including	the	promulgation	of	algorithmic	bias	and	cultural	
stereotypes,	 the	 philosophical	 tension	 between	 simulated	 interaction	 and	 authentic	
lived	 experience,	 the	 new	 pedagogical	 demands	 placed	 upon	 educators,	 and	 the	
potential	erosion	of	the	teacher's	role	as	a	nuanced	cultural	mediator.	In	conclusion,	the	
paper	 argues	 against	 both	 uncritical	 techno‐optimism	 and	 prohibitive	 techno‐
pessimism.	Instead,	it	advocates	for	a	human‐centered	pedagogical	framework	wherein	
GenAI	serves	as	a	powerful	tool	under	the	critical	guidance	of	the	educator.	The	teacher's	
role	evolves	from	a	purveyor	of	knowledge	to	a	facilitator	of	critical	inquiry,	an	architect	
of	learning	experiences,	and	an	ethical	guide	in	the	complex	landscape	of	AI‐mediated	
intercultural	 education.	 This	 study	 calls	 for	 further	 research	 into	 developing	 best	
practices	and	ethical	guidelines	for	the	responsible	and	effective	integration	of	GenAI	in	
nurturing	globally	competent	speakers	of	the	Chinese	language.	
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1. Introduction	

The advent of Generative Artificial Intelligence (GenAI), particularly Large Language Models 
(LLMs) such as the GPT (Generative Pre-trained Transformer) series, has instigated a 



Scientific	Journal	of	Technology																																																																																																																									Volume	7	Issue	9,	2025	

ISSN:	2688‐8645																								

82 

transformative wave across numerous sectors, with education standing as one of the most 
profoundly affected domains. Within the field of language pedagogy, the capabilities of GenAI—
ranging from natural language conversation and content generation to sophisticated 
simulation—promise to reshape long-standing instructional paradigms. This technological 
disruption is particularly salient for International Chinese Language (ICL) education, a field that 
has grown exponentially in global significance. As learners of Chinese increasingly seek not only 
linguistic proficiency but also the ability to navigate complex socio-cultural contexts, the 
effective teaching of culture and the cultivation of Intercultural Communicative Competence 
(ICC) have become paramount[1]. 
For decades, the cultural dimension of ICL has grappled with persistent pedagogical 
challenges[2]. Instruction has often been bifurcated into the teaching of "Big-C" culture (e.g., 
history, literature, art) and "little-c" culture (e.g., daily customs, values, communication norms). 
While the former is more straightforward to codify and transmit, it is the latter that is 
foundational to effective intercultural communication. Traditional teaching methods, heavily 
reliant on textbooks and teacher-led expositions, frequently present a static, homogenized, and 
sometimes exoticized vision of Chinese culture. Such approaches risk reinforcing stereotypes 
rather than dismantling them and offer learners limited opportunities to engage in the dynamic, 
unpredictable, and nuanced interactions that characterize authentic communication. The 
development of ICC—an intricate amalgam of knowledge, skills, attitudes, and critical awarenes 
requires more than the passive absorption of cultural facts[2]; it necessitates active 
engagement, reflective practice, and exposure to diverse perspectives. 
It is against this backdrop that GenAI emerges as a potentially revolutionary force. Unlike 
previous iterations of Computer-Assisted Language Learning (CALL) tools, which were largely 
based on pre-programmed content and limited interactional paths, GenAI can generate novel, 
contextually relevant content in real-time. It can function as a tireless conversation partner, a 
dynamic role-playing simulator, and a personalized content creator, thereby offering solutions 
to the aforementioned pedagogical bottlenecks. The prospect of learners engaging in simulated 
negotiations with a Chinese business partner, seeking advice from an AI-powered cultural 
mentor, or co-creating stories that explore Chinese societal values opens up a new frontier for 
cultural learning. 
However, the integration of such a powerful technology is a double-edged sword. The very 
mechanisms that enable GenAI's remarkable capabilities are also sources of significant concern. 
These models are trained on vast datasets from the internet, which are replete with human 
biases, stereotypes, and incomplete representations of cultures. The uncritical application of 
GenAI in the ICL classroom could inadvertently lead to the algorithmic reinforcement of cultural 
oversimplifications. Furthermore, crucial questions arise regarding the nature of authenticity 
in AI-mediated interactions, the evolving role and necessary skills of language educators, and 
the ethical implications of relying on machines for the deeply human endeavor of intercultural 
understanding. 
Therefore, this paper seeks to move beyond a simplistic binary of techno-optimism versus 
techno-pessimism. Its primary objective is to conduct a comprehensive and critical theoretical 
analysis of the affordances and constraints of Generative AI in the specific context of cultural 
introduction and ICC cultivation within ICL education. This inquiry is guided by the central 
question: How can educators in the field of International Chinese Language education 
strategically leverage the opportunities presented by GenAI to foster profound intercultural 
understanding, while simultaneously mitigating its inherent risks and challenges? By 
delineating these opportunities and challenges, this paper aims to provide a conceptual 
foundation for developing a nuanced, critical, and pedagogically sound framework for the 
integration of GenAI. The subsequent sections will first establish a theoretical framework by 
reviewing key concepts in ICC and cultural pedagogy, then proceed to an in-depth exploration 
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of the opportunities GenAI presents, followed by a critical examination of the associated 
challenges, and conclude with a discussion of pedagogical implications and future research 
directions. 

2. Theoretical	Framework	

To fully appreciate the potential impact of Generative AI, it is essential to first ground the 
discussion in the established theoretical landscapes of Intercultural Communicative 
Competence and the pedagogy of culture in language education[3]. This section will briefly 
outline these core concepts, which provide the evaluative criteria for assessing the 
opportunities and challenges posed by new technologies. 

2.1. The	Multifaceted	Nature	of	Intercultural	Communicative	Competence	(ICC)	
The concept of communicative competence in second language acquisition has evolved 
significantly from a purely linguistic focus to a more holistic, socio-cultural understanding. 
Hymes' (1972) seminal work critiqued the Chomskyan notion of linguistic competence, arguing 
that knowing a language entails not only grammatical accuracy but also the ability to use 
language appropriately in different social contexts. Building upon this, Canale and Swain 
further articulated a model of communicative competence comprising grammatical, 
sociolinguistic, and strategic competencies. 
It was Michael Byram who extended this framework most comprehensively into the 
intercultural domain. Byram's model of Intercultural Communicative Competence is arguably 
the most influential in the field and provides a robust framework for our analysis[2]. He posits 
that ICC is not the goal of replicating a native speaker's competence but rather achieving the 
capacity of an "intercultural speaker" who can mediate between different cultures. His model 
comprises five key components, or savoirs: 
Attitudes	 (savoir	 être):	 This refers to the affective dimension, encompassing curiosity, 
openness, and a willingness to suspend disbelief about other cultures and belief about one's 
own. It involves decentering from one's own cultural perspective. 
Knowledge	(savoirs): This is the cognitive dimension, involving knowledge of social groups 
and their products and practices in one's own and in one's interlocutor's country, and of the 
general processes of societal and individual interaction. This includes both "Big-C" and "little-
c" cultural knowledge. 
Skills	of	Interpreting	and	Relating	(savoir	comprendre): This is the ability to interpret a 
document or event from another culture, to explain it, and to relate it to documents or events 
from one's own. 
Skills	of	Discovery	and	Interaction	(savoir	apprendre/faire):	This is the ability to acquire 
new knowledge of a culture and cultural practices and the ability to operate knowledge, 
attitudes, and skills under the constraints of real-time communication and interaction. 
Critical	Cultural	Awareness	(savoir	s'engager): This is the apex of the model, representing 
the ability to evaluate critically and on the basis of explicit criteria, perspectives, practices, and 
products in one's own and other cultures and countries. 
This model underscores that ICC is a complex interplay of affective, cognitive, and practical 
skills, culminating in a critical consciousness. Any pedagogical tool, including GenAI, must be 
evaluated based on its potential to foster these distinct yet interrelated dimensions. 

2.2. Culture	as	a	Dynamic	Process	in	Language	Pedagogy	
The pedagogical approach to culture in language education has shifted from a static, product-
oriented view to a dynamic, process-oriented one. Claire Kramsch , a leading voice in this area, 
argues that language classrooms should be seen as sites for the creation of a "third culture" or 
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a "third place."[4] This is an interstitial space of understanding where learners can mediate 
between their own culture and the target culture without having to fully assimilate into either. 
In this view, culture is not a fixed body of information to be transmitted and memorized. Instead, 
it is a framework of meaning through which individuals interpret the world, and it is constantly 
being negotiated through discourse. This perspective challenges the "four F's" approach to 
culture—food, fashion, festivals, and folklore—which often trivializes and exoticizes cultural 
differences. The goal of cultural pedagogy is not merely to introduce cultural products but to 
help learners understand the underlying perspectives and practices that give those products 
meaning. It is about understanding the "why" behind the "what." 
This process-oriented approach aligns with the cultivation of ICC. It implies that effective 
cultural learning activities should be dialogic, reflective, and inquiry-based. They should 
encourage learners to explore diverse viewpoints within the target culture, reflect on their own 
cultural assumptions, and develop the capacity to navigate ambiguity and complexity. The 
central question for our analysis, then, is whether GenAI can serve as a catalyst for this kind of 
dynamic, process-oriented cultural inquiry, or if it will inadvertently lead back to a more static, 
product-based model. 

3. Opportunities	Presented	by	Generative	AI	for	Cultural	and	ICC	
Cultivation	

The unique capabilities of Generative AI offer a suite of powerful tools to transcend the 
limitations of traditional cultural pedagogy in ICL education. These opportunities can be 
categorized into several key areas, each aligning with the development of specific components 
of Byram's ICC model. 

3.1. Creation	of	Personalized	and	Dynamic	Cultural	Content	
A primary limitation of textbooks and pre-packaged digital media is their one-size-fits-all 
nature. They present a singular, often generalized, narrative of Chinese culture. GenAI 
fundamentally disrupts this model by enabling the on-demand generation of personalized 
cultural content. An instructor or a learner can prompt a GenAI model to create texts, dialogues, 
or scenarios tailored to specific interests, proficiency levels, and learning objectives. 
For instance, a learner interested in modern Chinese art could ask the AI to generate a dialogue 
between a gallery curator and a visitor discussing the work of a contemporary artist, complete 
with explanations of the cultural symbolism and historical allusions. Another learner focused 
on business could request a series of emails negotiating a contract, with the AI subtly 
embedding culturally specific communication styles related to indirectness, face (面子), and 
relationship-building (关系). This capability transforms cultural content from a static artifact 
to be consumed into a dynamic resource to be co-constructed. It supports the acquisition of 
savoirs (knowledge) in a way that is immediately relevant and engaging for the individual 
learner, thereby fostering the savoir être (attitude) of curiosity. 

3.2. Facilitation	of	Authentic	and	Immersive	Simulated	Environments	
Perhaps the most significant affordance of GenAI is its ability to function as an advanced 
simulation engine for intercultural communication. Through text- or voice-based interfaces, 
learners can engage in role-playing scenarios that would be impossible or impractical to 
arrange in reality. These simulations provide a safe, low-stakes environment for learners to 
practice and experiment with their linguistic and cultural skills—what Byram terms savoir 
apprendre/faire (skills of discovery and interaction). 
Consider a scenario where a student must navigate the social etiquette of being invited to a 
Chinese family's home for dinner. The student could interact with a GenAI persona playing the 
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role of the host. The AI could be programmed to respond dynamically based on the student's 
choices. If the student brings an inappropriate gift (e.g., a clock), the AI could generate a subtly 
awkward response, prompting the learner to reflect. If the student commits a faux pas at the 
dinner table (e.g., sticking chopsticks upright in the rice bowl), the AI can react in a culturally 
plausible manner and, if prompted, explain the cultural reasoning behind the host's reaction. 
These simulations can be scaled in complexity, from simple service encounters (e.g., ordering 
bubble tea) to highly nuanced professional situations (e.g., managing a disagreement with a 
superior in a hierarchical workplace). By providing immediate, context-sensitive feedback, 
these AI-driven interactions allow learners to internalize the "little-c" cultural norms that 
govern everyday life and develop the pragmatic competence essential for successful 
communication. 

3.3. Scaffolding	Critical	Cultural	Awareness	(Savoir	s'engager)	
Beyond simulating interactions, GenAI can be a powerful tool for fostering critical cultural 
awareness, the pinnacle of Byram's ICC model. This involves moving learners beyond mere 
observation to a stage of critical evaluation and reflection on both their own and the target 
culture. An educator can leverage GenAI to present multiple, often conflicting, perspectives on 
complex cultural issues. 
For example, a teacher could task students with using a GenAI tool to explore the concept of 
"filial piety" (孝) in contemporary China. A student might first prompt the AI to explain the 
traditional Confucian definition. Subsequently, they could ask it to generate a story about a 
young person struggling to balance their career aspirations in a major city with the expectation 
to care for their aging parents in their hometown. They could then prompt the AI to write a blog 
post from the perspective of a parent and another from the perspective of the child. 
By engaging with these varied, AI-generated texts, learners are confronted with the reality that 
"Chinese culture" is not monolithic. They see how traditional values are negotiated, contested, 
and adapted in modern life. The teacher can then facilitate a classroom discussion where 
students analyze these different perspectives, compare them to their own cultural values 
regarding family obligations, and thus engage in the critical reflection that constitutes savoir 
s'engager. The AI serves not as an oracle of cultural truth, but as an engine for generating the 
diverse data needed for deep cultural inquiry. 

3.4. Mitigating	Teacher‐Related	and	Resource	Constraints	
In many ICL contexts worldwide, instructors may be non-native speakers of Chinese with 
limited first-hand experience living in a Chinese-speaking environment. While linguistically 
proficient, they may lack the deep, embodied cultural knowledge required to answer the myriad 
of "why" questions that curious students pose. GenAI can serve as a powerful co-teacher or 
knowledge resource, providing on-demand information about a vast range of cultural practices 
and perspectives, thereby augmenting the teacher's own expertise. 
Furthermore, the creation of high-quality, culturally rich teaching materials is an incredibly 
time-consuming process. GenAI can significantly alleviate this burden, allowing teachers to 
quickly generate customized role-plays, reading passages, and discussion prompts. This frees 
up the teacher's valuable time to focus on higher-order tasks: designing meaningful learning 
experiences, facilitating critical discussions, providing personalized feedback, and fostering a 
supportive classroom community. In this model, technology handles the rote aspects of content 
creation, enabling the human teacher to concentrate on the uniquely human aspects of 
pedagogy. 



Scientific	Journal	of	Technology																																																																																																																									Volume	7	Issue	9,	2025	

ISSN:	2688‐8645																								

86 

4. Challenges	and	Ethical	Considerations	

While the opportunities are profound, the uncritical adoption of GenAI in ICL education is 
fraught with significant challenges and ethical quandaries. A responsible pedagogical approach 
requires a clear-eyed assessment of these risks. 

4.1. The	Pervasive	Risk	of	Algorithmic	Bias	and	Stereotype	Reinforcement	
This is arguably the most critical challenge. GenAI models learn from vast corpora of text and 
data scraped from the internet. This training data inevitably reflects the biases, stereotypes, 
and dominant narratives present in human society[5]. Consequently, AI-generated content can 
inadvertently perpetuate and even amplify simplistic or distorted representations of Chinese 
culture. 
For instance, if prompted about Chinese business practices, a model trained on a 
preponderance of Western media reports might overemphasize concepts like guanxi and 
corruption, presenting a caricature rather than a nuanced reality. Similarly, prompts about 
daily life might generate content that reflects a sanitized, state-approved version of Chinese 
society or, conversely, focuses disproportionately on politically sensitive topics, depending on 
the biases within its training data. The AI has no lived experience or genuine understanding; it 
is a pattern-matching machine. This means it can easily fall into the trap of presenting the most 
statistically probable—and often most stereotypical—representation of a culture. For novice 
learners who lack the critical framework to question the AI's output, this can lead to the 
formation of rigid and inaccurate cultural schemas, directly undermining the goal of fostering 
nuanced intercultural understanding. 

4.2. The	'Authenticity'	Paradox:	Simulated	Interaction	vs.	Lived	Experience	
While AI simulations offer valuable practice, they create an "authenticity paradox." The 
interactions are, by definition, inauthentic. An AI has no genuine feelings, intentions, or cultural 
identity. It cannot truly be offended, pleased, or confused. The emotional and relational textures 
of real human communication are absent. There is a tangible risk that learners who become 
proficient at navigating AI simulations may develop a false sense of intercultural competence. 
They may learn the "rules" of interaction but lack the emotional intelligence, adaptability, and 
resilience required to handle the messiness and unpredictability of real human encounters[7]. 
Over-reliance on AI could lead to a brittle form of competence that shatters upon first contact 
with the complexities of lived reality. The simulation is a powerful rehearsal studio, but it can 
never replace the live performance of intercultural communication. 

4.3. New	Pedagogical	Demands	and	the	Need	for	Teacher	and	Learner	
Literacies	

The effective integration of GenAI is not a matter of simply "plugging it in" to the existing 
curriculum. It necessitates a fundamental shift in pedagogy and requires the development of 
new literacies for both teachers and students[8]. Teachers must evolve from being content 
providers to being critical curators and facilitators. They need to become skilled in "prompt 
engineering" to elicit nuanced and unbiased responses from the AI. More importantly, they 
must be able to guide students in critically deconstructing the AI's output, identifying potential 
biases, and cross-referencing information with other sources. This requires a high level of both 
technological and critical intercultural literacy on the part of the teacher. 
Simultaneously, learners must be taught Critical AI Literacy. They cannot treat the AI as an 
omniscient oracle. They must be trained to ask critical questions: On what data was this model 
trained? Whose perspective is being centered in this generated text? What viewpoints might be 
missing? Without this critical lens, learners are passive consumers of potentially flawed 
information, an outcome that is antithetical to the principles of modern education[8]. 
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4.4. The	Potential	Erosion	of	the	Teacher's	Role	as	a	Cultural	Mediator	
The human teacher brings something to the intercultural classroom that an AI cannot: lived 
experience, empathy, and the ability to build genuine human relationships. Teachers often act 
as cultural mediators, sharing personal anecdotes, expressing vulnerability, and guiding 
students through moments of cultural shock or misunderstanding with genuine care. This 
affective and relational dimension of teaching is crucial for fostering the savoir être (attitudes) 
component of ICC, such as openness and empathy. 
If the instructional paradigm shifts too heavily towards individualized, AI-driven learning, there 
is a risk of devaluing and eroding this vital human element. The nuanced, responsive, and 
empathetic guidance of an experienced teacher who can read the subtle cues of a student's 
confusion or anxiety is irreplaceable. The over-implementation of AI could lead to a more sterile, 
transactional form of learning that imparts knowledge but fails to cultivate the wisdom and 
humanity at the heart of intercultural understanding. 

5. Discussion	and	Pedagogical	Implications:	A	Human‐AI	Collaborative	
Framework	

The preceding analysis reveals a fundamental tension: Generative AI is simultaneously a tool of 
immense potential and a source of significant pedagogical risk. Navigating this tension requires 
a deliberate and principled approach that places human pedagogy at the center of technological 
integration. We propose a "Human-AI Collaborative Framework" for ICC cultivation in ICL 
education. This framework is not a prescriptive set of instructions but rather a guiding 
philosophy based on a strategic division of labor between the human educator and the AI tool. 
In this model, the roles are clearly delineated: 
Generative	AI	 as	 the	 'Experience	Generator':	The AI's primary function is to serve as a 
tireless and versatile generator of content and interactive experiences. It acts as a Personalized 
Content Creator, a Dynamic Scenario Simulator, and a Multiple Perspectives Provider. It is 
responsible for producing the raw material for learning—the dialogues, the cultural dilemmas, 
the simulated conversations, and the diverse texts that form the basis of inquiry. 
The	 Human	 Teacher	 as	 the	 'Critical	 Facilitator': The teacher's role is elevated from 
information transmitter to that of a critical facilitator and learning architect.  
This role encompasses several key functions: 
The	Architect	of	Inquiry:	The teacher designs the overarching pedagogical tasks that embed 
the use of AI within a larger, meaningful context. The teacher poses the critical questions and 
frames the learning objectives. 
The	Ethical	Guide:	The teacher explicitly instructs students on Critical AI Literacy. They lead 
discussions about the nature of algorithms, the problem of bias, and the importance of verifying 
information. They model a healthy skepticism towards AI-generated content. 
The	Debriefer	and	 Synthesizer: This is perhaps the most crucial function. After students 
interact with an AI-generated scenario or text, the teacher leads a whole-class or small-group 
debriefing session. In this space, students share their experiences, the teacher helps them 
analyze the cultural assumptions in the AI's output, and together they connect the specific 
simulation to broader cultural theories and concepts. It is in this human-mediated dialogue that 
raw experience is transformed into deep learning. 
The	 Source	of	Human	Connection: The teacher remains the primary source of empathy, 
personal insight, and encouragement. They create the psychologically safe classroom 
environment necessary for students to take risks, share their vulnerabilities, and truly engage 
in the affective dimensions of intercultural learning. 
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An example of this framework in practice could be a unit on Chinese dining etiquette. First, the 
teacher (as Architect) sets the task: "You will attend a virtual business banquet using our AI 
simulator. Your goal is to build a good relationship with your host." Second, students engage 
with the AI (as Experience Generator), navigating the conversation, making choices about 
seating, toasting, and eating. Third, the class reconvenes for a debriefing session led by the 
teacher (as Critical Facilitator). The teacher would ask questions like: "What did the AI host say 
that surprised you? How did its response make you feel? Let's search online to see if the AI's 
representation of toasting etiquette is accurate or a stereotype. How does this compare to a 
formal dinner in your own culture?" Through this process, the AI provides the "what" (the 
experience), but the teacher facilitates the "so what" and "now what" (the critical reflection and 
learning). 

6. Conclusion	and	Future	Research	

Generative AI is not a fleeting trend; it is a foundational technology that will continue to shape 
the landscape of education. For International Chinese Language education, its potential to 
revolutionize the teaching of culture and the cultivation of Intercultural Communicative 
Competence is undeniable. It offers a pathway to move beyond static, product-based cultural 
instruction towards a dynamic, personalized, and interactive pedagogy. The ability to generate 
bespoke content, simulate complex social interactions, and present diverse perspectives 
provides powerful new affordances for developing the knowledge, skills, and attitudes central 
to ICC. 
However, this paper has argued that the promises of this technology are inextricably linked to 
its perils. The specter of algorithmic bias, the philosophical limitations of simulated authenticity, 
and the significant demands placed on teacher and learner literacies require a cautious and 
critical approach. To simply insert GenAI into the classroom without a corresponding evolution 
in pedagogy would be to risk amplifying stereotypes and fostering a superficial understanding 
of culture. 
The ultimate conclusion of this analysis is that the effectiveness of GenAI in this domain is not 
an inherent property of the technology itself, but rather a function of the pedagogical 
framework within which it is embedded. The proposed Human-AI Collaborative Framework 
advocates for such a pedagogy-first approach. It leverages AI for what it does best—generating 
data and experiences at scale—while reserving for the human teacher the indispensable roles 
of fostering critical thinking, guiding ethical inquiry, and nurturing the empathetic human 
connections that lie at the core of all meaningful intercultural education. The goal is not to 
replace the teacher with AI, but to empower the teacher with AI. 
This theoretical exploration opens several avenues for future empirical research. There is a 
pressing need for observational studies on how teachers and learners actually interact with 
GenAI for cultural learning tasks in real-world ICL classrooms. Experimental research could 
compare the efficacy of the Human-AI Collaborative model against more traditional methods or 
AI-only models in developing specific facets of ICC. Furthermore, research is needed to develop 
and validate training programs for ICL teachers to equip them with the necessary technical and 
critical skills to implement this technology effectively and ethically. As we stand at the dawn of 
this new technological era, it is through such careful, critical, and pedagogically-grounded 
inquiry that the field of International Chinese Language education can harness the 
transformative power of Generative AI to truly foster a deeper and more authentic 
understanding between cultures. 
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